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SPEECH & LANGUAGE 
IMPAIRMENTS

What Speech and Language 
services look like at Lafayette
by Beth Schneider, MS, CCC-SLP

Speech and Language therapy is provided as a 
related service in the school setting to help 
students access and participate in communication 
with their peers and teachers in an educational 
environment. Lafayette has implemented the 3-
tiered Response to Intervention (RTI) model to 
better support students  and use school and staff 
resources most efficiently.  All direct related 
services, including speech-language therapy, are 
provided as a part of Tier 3 Special Education 
services meaning students must be found eligible 
for an Individualized Education Plan (IEP) by 
having a diagnosed disability or disorder.  At all 
other tiers of intervention, the school’s speech-
language pathologist is  a resource for making 
observat ions, recommending c lassroom 
strategies, or providing resources to any teachers 
or students needing communication supports.

In many cases, speech-language services  may 
be appropriate to address a speech and language 
impairment, such as an articulation disorder, a 
phonological disorder, a mixed receptive-
expressive language disorder, a voice disorder, or 
a fluency disorder. Services  are often also 
provided to address communication weaknesses 
or deficits in children with other disabilities such 
as autism spectrum disorders, specific learning 

disabilities, traumatic brain injuries, or other 
health impairments. The presence of such 
disabilities must also negatively impact a student 
socially/emotionally or limit the student’s  ability to 
access or participate in the academic activities. 

While school-based speech and language is 
always geared toward grade-level curriculum, 
services provided are individualized to target very 
specific, underlying skills.  Intervention may be 
provided in small-groups outside of the general 
education setting or may be provided as inclusion 
within the classroom.  For most students, services 
range from 30 minutes to 1 hour of direct 
intervention per week.  Some children require 
only consultation to ensure skills are carried-over 
and maintained in the classroom.  Service time is 
determined based on disability and level of 
severity for each child.
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For additional 
information about 
speech-language 
pathology, refer to 

the American 
Speech-Language 

Hearing 
Association 

(ASHA) website 
www.asha.org.

http://www.asha.org
http://www.asha.org
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By the following years of age, 
approximately 90% of children

will develop these sounds:

By 3 years of age 
/p/, /m/, /h/, /n/, /w/

By 4 years of age 
/b/, /k/, /g/, /d/, /f/, /y/
 

By 6 years of age
		 /t/, /ng/, /l/

By 7 years of age 
		 /ch/, /sh/, /j/, voiceless /th/

By 8 years of age
		 /r/, /s/, /z/, /v/, voiced /th/

Greater than 8 years of age - /zh/ 

Articulation 
Development:

Eligibility for Speech-
Language Services

What is “Eligibility?” 
E l ig ib i l i ty re fers to t he 
meeting of specific criteria for 
receiving special education 
and related services.  A 
student may not receive these 
services unless they have 
been determined to to be 
e l i g i b l e b y t h e m u l t i -
disciplinary team.  For a 
student to be considered 
eligible for special education 
and related services, there 
must be documentation that 
the student meets the two-part 
test defined by the Individuals 
with Disabilities Education 
Act.

Why are we required to 
use such a strenuous 
process to determine 
eligibility?

There are two reasons 
f o r t h e p r o c e s s t o 
determine if a student is 
e l i g i b l e f o r s p e c i a l 
educa t ion . F i r s t and 
foremost, the process is 
designed to ensure that 
students who need special 
education actually get it!  
W h e n a s t u d e n t i s 
determined to be eligible 
for special education, the 
D i s t r i c t b a s i c a l l y 
gua ran t ee s t ha t t h e 
student will have what 
they need to learn and 
benefit from an education.  
Federal and state funds 
are set aside to guarantee 

t he s t uden t rece i ves 
appropr iate ser vices.  
Explicit instructions are 
provided for teachers and 
service providers to help 
t h e m k n o w h o w t o 
facilitate student learning.  

The second reason 
that such a strenuous 
process exists is to prevent 
s t uden t s f rom be i ng 
labeled as disabled for 
arbitrary reasons such as 
poor teaching, cultural 
differences, racial bias, or 
s o c i o e c o n o m i c 
d isadvantage.  Th is 
process ensures t hat 
special education is not a 
dump ing g round f o r 
students who might not be 
“perfect learners.”  

Therefore, the process 
for eligibility for Speech-
Language services must 
be just as strenuous to 
avoid over-identification 
of students, and to ensure 
that appropriate services 
are del ivered to the 
students who need them.

Who determines speech-
language eligibility?

A q u a l i f i e d s p e e c h 
language pathologist with 
input from the members of the 
multi-disciplinary team (of 
which parents are a part, of 
course).  The team uses 
information collected from a 
variety of sources, including a 
c o m p r e h e n s i v e s p e e c h -
language evaluation.  An SLP 
who can interpret educational 
implications of evaluations 
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 By age 4 years cannot:
• be understood by individuals with whom they do not associate regularly
• be understood by family and/or caregivers
• correctly produce t, d, k, g, f, p, b, m, w
• be asked to repeat without becoming sensitive

 By age 5 years cannot:
• be understood in all situations by most listeners
• be asked to repeat without exhibiting frustration

 Disturbance in neuromuscular control causes difficulty learning to produce 

sounds appropriately
• speech is usually slurred; difficulty controlling respiration for speech; abnormal 

loudness, rhythm, or vocal quality
• exhibits difficulty learning sounds to form words; may sound nasal or strangled
• exhibits frustration and/or avoidance of speech due to extreme difficulty forming 

sounds or difficulty being understood

 Disturbance in programming, positioning, and sequencing of muscular 

movements
• sound errors are prevalent but variable (i.e., "dog" could be produced "dog," "tog," 

"gog," "god" by same child)
• varies from rarely being able to produce sounds to ongoing speech that is rarely 

understood, or speech that is usually understood with frequent errors
• unaware of sound variations or exhibits varying degrees of frustration and/or 

anxiety regarding inability to "control speech"

 Disturbance in performing voluntary movements with mouth and vocal 

mechanism
• cannot produce movements for sound production or sounds are produced without 

voice (whispered speech)
• varies from inability to produce any words to extreme difficulty being understood
• exhibits frustration and/or avoidance of speech due to difficulties

If you think your child may be experiencing a communication 
delay, contact one of the Lafayette SPED team 

Potential Causes for Concern in Your 
Child’s Speech Development

Beth Schneider is a 
speech-language  

pathologist who joined 
the Lafayette special 
education team this 

year.  She received her 
undergraduate degree in 
Computer Science from 
Tufts University and 
her masters degree in 
Communication Sciences 

and Disorders from 
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During her career, Beth 
has worked in public 
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practice, and early 

intervention.  She is a 
licensed, nationally 
certified, speech-

language pathologist.  
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